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ENHANCING HIGHER EDUCATION THROUGH QUALITY 






Purpose – Developed countries have established elaborate quality assurance systems and 
increasingly developing countries like Mauritius is adopting such procedures for assuring the 
quality of its higher education. Globalization, diversity of educational programmes, and the 
powerful role of higher education in economic development are major drivers for quality and 
accountability in higher education.  
Design/methodology/approach – A list of criteria was drawn for the quality audit for each 
faculty in terms of mission, aims and objectives, and department in terms of background/history, 
range of provision, staff profile, student profile, programme design/review, programme level: 
Full-Time or Part-Time, student assessment, student progression and grievance procedure. 
Findings – Implementation and evaluation through students’ feedback questionnaires online 
were very low. Some students were benefiting from the ‘students work experience placement’ 
(SWEP) in reconciling their classroom experience to the world of work. Employers evaluation of 
UoM graduates, strategic plan, external evaluation, service to the community through 
collaborative projects and leadership issues are discussed.  




1.1 THE GROWTH IN QUALITY ASSURANCE SYSTEMS  
 
Many countries have established quality assurance agencies for higher education over the past 2 
decades. According to Kristoffersen and Woodhouse (2005), there are many reasons for this 
rapid growth in quality assurance agencies, some of the key ones are: 
 
 increased numbers of students, leading to a change in the nature of tertiary education and 
a feeling that it is necessary to check explicitly that institutional QA procedures are 
keeping pace with the change  
 increased numbers of students, so more money being spent on higher Education, leading 
to an increased desire to ensure that the money is being well spent  
 increased public funding for HE, leading to governments wanting to hold higher 
education institutions (HEIs) explicitly accountable for the spending of their  funds  
 increased government attention to national needs for graduates, leading to governments 
wanting to hold HEIs explicitly accountable for the nature of the graduates they produce  
 increasing demand for HE, leading to increasing numbers of private providers, some of 
dubious nature, leading to a demand for stringent external checks  
 globalisation, leading to transnational mobility of students and educational export, which 
in turn leads to a need to have a national QA process that is visible to other countries.  
 
1.2 QUALITY ASSURANCE IN MAURITIUS  
In 1998, the Tertiary Education Commission (TEC) initiated formal quality assurance activities 
in the tertiary education sector in Mauritius with the development of ‘A Quality Assurance 
Framework for the Tertiary Education Sector’ in Mauritius. A workshop was held in setting up 
of Institutional Quality Assurance Systems in 1999. The University of Mauritius (UoM) actively 
participated in the quality assurance agenda and during the intervening period it developed its 
quality own Quality Assurance system, implementing it and improving on it, after carrying out 
an internal quality audit in 2002. The Vision of TEC is to make Mauritius the intelligent island of 
the region in the Global Village with a mission to position Mauritius in the region as a world 
class knowledge hub and the gateway to post secondary education. One of its key objectives is to 
review access strategy of TEIs in order to increase and widen participation to attain a gross 
tertiary enrolment rate of 45% by 2015 (TEC Annual Report 2008-9).  
 
2. LITERATURE REVIEW 
 
2.1 INTERNATIONAL ORGANISATIONS  
 
The actual quality of education is a function of the institutions themselves and not the QA 
agency. However, a national agency can give international credibility to the system as a whole in 
a manner that would be difficult for some of the smaller or newer institutions to achieve for 
themselves. A number of international organisations, including UNESCO, OECD and the World 
Bank are also active in the field of quality assurance mainly in capacity building for nations as 
they recognise the inadequate educational capacity in many countries and the need for education 
to achieve social and economic development (UNESCO, 2005). 
 
2.2 DISTANCE  EDUCATION  
 
Over the past 10-15 years, there has been a rapid growth of on-line distance education. An early 
attempt to address QA with respect to distance learning was addressed by Butterfield et al. 
(1999), who argued that the same questions need to be asked (perhaps re-phrased) but different 
answers need to be accepted. Campbell (2005) also supports the view that e-learning does not 
need separate treatment provided there is a focus on students’ experience of learning and e-
modes are treated as part of flexible and distributed modes of learning, taking note of particular 
e-features of delivery, support and assessment. QA methods, however, need to take account of 
the new technology. Distance education using the transmission of hard-copy materials has been 
in existence for decades, and the quality systems are well understood. However, some countries 
and individuals still have a negative view of distance education because of the lack of personal 
interaction with other students, staff and a campus culture. 
2.3 THE TERTIARY EDUCATION SECTOR IN MAURITIUS 
The creation of a new Ministry of Tertiary Education, Science, Research and Technology in 
2010, heralds a new era in the development of the tertiary education sector in Mauritius. In 
keeping with the vision of making Mauritius a Regional Knowledge Hub, the 2 key specific 
objectives for this ministry are to produce at least one graduate from each Mauritian household 
by the year 2020 and to attract some 100,000 foreign students.  
The Mauritian tertiary education has undergone drastic change in the last four decades. Access to 
higher education has been considerable improved. There are 61 institutions: 11 public including 
2 national universities and 50 private institutions (Participation in Tertiary Education Report, 
2009).  
2.4 OVERALL PARTICIPATION IN 2009  
 
The tertiary student population was 41,484 (including 476 foreign students in Mauritius) in 
December 2009 compared to 38,623 in December 2008, representing a growth rate of 7.4% 
compared to 10.3% a year earlier. The net increase in enrolment in 2009 thus amounted to 2,861. 
  




1.  Administration/Management 5,301 12.8% 
2.  Accounting   5,249 12.7% 
3.  Education  5,205 12.5% 
4.  Information Technology  3,559 8.6% 
5.  Business/Commerce/ 
Marketing  
3,743 9% 
6.  Engineering  3,000 7.2% 
7.  Medicine   1,710 4.1% 
8.  Languages  1,442 3.5% 
9.  Law  1,328 3.2% 
10.  Travel/Hotel/Tourism  1,241 3.0% 
11.  Science  944 2.3 % 
Table 1: Distribution of total tertiary education enrolment  
by source and field of study. 
 
Table 1 gives the distribution of total tertiary education enrolment by source and field of study. 
Administration/Management remained the most popular discipline, with an enrolment of 5,301 
(12.8%), followed by Accounting with 5,249 (12.7%), Education with 5,205 (12.5%), 
Information Technology with 3,559 (8.6%), Business/Commerce/ Marketing with 3,743 (9%), 
Engineering with 3,000 (7.2%), Medicine with 1,710 (4.1%), Travel/Hotel/Tourism with 1,241 
(3.0%), Languages with 1,442 (3.5%), Law with 1,328 (3.2%) and Science with 944 (2.3 %). 
(Mohadeb, 2010)   
 
2.5 QUALITY ASSURANCE AT UOM 
In the academic year 2009/10, the UoM recruited 4,047 new students compared to 3,186 in 2008. 
Female enrolment constituted 57.9% of the new intake. The distribution of the new entrants by level 
was as follows: Masters- 434 (10.6%); Bachelor Degree- 3294 (81.4%); Diploma/Degree- 49 (1.2%) 
and Diploma- 277 (6.8%). (Participation in Tertiary Education Report, 2009) 
Given the increased pressure to provide high quality education to both local and international 
students and in order to allow the University to compete internationally the Strategic Directions 
2006-2015, highlighted further the need to promote quality culture and good governance at the 
University. In order to work in line with the objectives set out in the aforementioned Strategic 
Directions, the Quality Assurance Office now falls under the aegis of the Vice-Chancellor. 
The main duties of the Director, Quality Assurance are to: 
 provide leadership for Quality Assurance and Good Practice at the University;  
 lead the development and oversee the implementation of University-wide basis policy in 
Quality Assurance;  
 lead, co-ordinate and support Quality Assurance and Enhancement Management System 
across the University;  
 contribute to the identification, development and promotion of the University’s aims and 
objectives in the Strategic Directions; and  
 contribute to the formulation of the University’s Quality Assurance and Enhancement 
Policies and Practices and to their implementation and monitoring across the University 
and, where appropriate, in collaborative partner institutions.  
      http://www.uom.ac.mu/QA/quality_assurance_office.htm#QAO accessed 10/09/2010 
2.6 QUALITY CULTURE AND GOOD GOVERNANCE: DIFFERENTIATE THROUGH 
QUALITY 
As part of the strategic plan 2006 -15 Quality Culture and Good Governance are clearly set out 
as part of Strategic Direction 4 for the University of Mauritius:  
The quality of higher education has gained strong significance in the recent years. There is 
intense competition among universities to offer the best learning experience to their students. 
Employers are keen to recruit high calibre graduates from well established universities, build 
their human capital in order to maintain a competitive edge. In order to compete with other 
universities and to become a preferred choice for students, UoM must develop a strong and 
credible Quality Assurance System: 
Strategies 
 Enhance transparency by publishing procedures, rules and regulations, and related 
decisions through the Internet 
 Seek accreditation for Programmes of Studies from reputable international and 
professional bodies 
 Develop and maintain effective and efficient academic and administrative processes 
across the University. 
- Rationalise the conduct of examination processes.  
- Adopt best practices for the core processes of the University. 
- Develop a structured approach to enhance the practice of quality.  
- Develop a complaint handling and monitoring system. 
- Provide continuous training for quality. 
- Enhance and sustain the quality system. 
· Generate, monitor and communicate performance indicators. 
· Promote and foster a quality culture on campus. 
- Promote effective leadership at all levels. 
- Promote a customer focus approach.  
- Foster team spirit and a structured approach in addressing and solving problems  
- Communicate information and decisions in a prompt and timely manner  
- Sustain quality awareness across the University. 
- Recognise and reward quality achievement. 
- Involve people in all quality initiatives.  
- Encourage commitment towards continuous improvement. 
- Encourage staff to adopt and live up to the core values 
· Improve efficiencies to maximise value for money 
- Optimise use of human, financial and material resources. 
- Emphasise right first time. 
- Review and enhance UoM’s finance and support services 
· Enhance Public Relations and communication functions within and outside UoM 
http://www.uom.ac.mu/AboutUs/StrategicPlan/index.htm#link1 accessed 10/09/10 
3. METHODOLODY  
A list of criteria was drawn for the quality audit for each faculty in terms of mission, aims and 
objectives, and department in terms of background/history, range of provision, staff profile, 
student profile, programme design/review, programme level: Full-Time or Part-Time, student 
assessment, student progression and grievance procedure Governance, Research, Community 
engagement. 
4. KEY FINDINGS:  
 
4.1 KEY COMMENDATIONS FOR: 
 The University, through its liaison with employers, ensuring that its programmes are 
relevant to the needs of the country.  
 Integrating the Student Work Experience Programme as well as the Internship in the 
academic programmes to ensure that the programmes on offer are relevant to the world of 
work.  
 Exploring new technologies to enhance access and flexibility.  
 Faculty of Science for its impressive research output.  
 Providing the Postgraduate Certificate in Teaching and Learning to enable its staff to 
sharpen their teaching skills.  
 
 
4.2 KEY RECOMMENDATIONS, ACTION/S TAKEN AND DISCUSSION: 
 
The University’s strategic plan should be based on sound research of national imperatives, 
undertake continuous evaluation of its performance, and seek to develop performance indicators 
for attainment of its objectives: The strategic plan 2006 -15 was approved in 2006 with key 
performance indicators (KPIs). A progress report with KPIs is regularly submitted on a trimester 
basis to the Tertiary Education Commission (TEC). 
 
The University should seek to develop its quality assurance measures in a comprehensive 
manner and ensure that they are implemented and evaluated and that such evaluations are 
reflected in its self-assessment/portfolio: Students’ feedback that were designed to be filled in 
online whilst keeping their anonymity have not been effective so far. These were done on hard 
copies initially, but have been put online so that the results could be easily analysed and 
appropriate actions taken promptly. Students’ feedback have been made compulsory and those 
who do not comply to this procedure are not allowed to register for their modules for the 
oncoming semester. This approach however, has been a controversial as compulsory feedback 
from the students may not reflect an entirely true picture of the situation.  
 
The University should give an induction to new members of in Court, Council or Senate, or 
alternatively to provide a brochure which deals with responsibilities of members of the 
committees mentioned: Members of each these committees are briefed on their responsibilities as 
per the terms of reference of the University of Mauritius Act 1971.  
 
Council should play a more active role in setting directions for the University as a body 
responsible for overall management of the University: Regular meetings are held on a monthly 
basis to consider urgent matters and staff are debriefed on these meetings. 
   
Quality promotion, including building capacity, should be made a permanent feature of the 
University’s quality management system: All the procedures should be well documented. 
Various summer and winter courses, fee paying courses of 15 hours equivalent to 1 credit has 
been introduced. MRes in Research Methodology and seminar series on a weekly basis has been 
implemented. Short courses, writing skills for admin staff are also been conducted.     
 
The University should develop clear policies on the relative importance of Student Work 
Experience Programme against the Internship applicable to the respective programmes and 
assume responsibility for placements of students: Students on certain programmes undertake a 
Student’s Work based Experience Programme (SWEP). A recent survey was carried out to gauge 
employers’ of various sectors, and Table 2 shows the fields and Table 3 the ratings of the 
students’ performance by the employers.  
 
4.3 EMPLOYERS EVALUATION OF UOM GRADUATES 
 
All programmes taught at the University are reviewed periodically and an advisory panel from 
relevant industries are invited to give their views so that the programmes respond to the needs of 
the industries. An employer survey was conducted recently by the University to assess the 
quality of its education and performance of its graduates in the work environment. The key 
objectives of the survey were to: 
_ gauge the employers’ level of satisfaction of UoM graduates; 
_ obtain the employers’ views on the employment skills of the UoM graduates; 
_ investigate any difference(s) between UoM graduates and graduates from other Universities; 
_ and  identify employers’ future needs. 
A draft of an Employer Evaluation Form was prepared by the Quality Assurance Office and 
views from the different Quality Assurance Teams were incorporated by the University Quality 
Assurance Team (UQAT). The final approved version of the Employer Evaluation Form was 
used for the survey. 
 
 
Table 2 illustrates the employers’ ratings of the UoM graduates on each of the listed 
employment skills based on a response from 156 employers 
     
Field  Percentage 
Education/Training  46 % 
Manufacturing, EPZ/Trade  13 % 
Construction/Transport  7 % 
Restaurants and Hotels, Tourism  5 % 
Banking, Financial Services, Insurance  3 % 
Public Administration & Defence  9 % 
Agriculture, Environment, Forestry, Fishing  7 % 
IT/Communication Services  4 % 
Health/Social Work  1 % 
Electricity & Water  1 % 
Others  4% 




Rank Skills Average 
rating 
1.  Computer and numeracy skills 3.53 
2.  Capacity to learn new skills & procedures 3.49 
3.  Capacity for cooperation & teamwork 3.43 
4.  Adequacy of knowledge in appropriate field 3.42 
5.  Ability to access & use relevant information 3.38 
6.  Ability to apply knowledge to the workplace 3.27 
7.  Adaptability/capacity to cope with change 3.19 
8.  Written communication/report writing skills 3.19 
9.  Verbal communication/Presentational skills 3.16 
10.  Analytical problem-solving skills 3.10 
11.  Time Management 3.08 
12.  Capacity to work with minimum supervision 3.03 
13.  Capacity to make decisions 2.99 
14.  Organisational skills 2.96 
15.  Leadership skills 2.75 
Table 3: Employers’ ratings on the skills of the UoM graduates  
Source: http://www.uom.ac.mu/QA/index.htm 
 
The employers were asked to rate a list of skills 1-15 and as applicable to graduates of UoM on a 
scale of 1-5 with 1: very poor, 2: poor, 3: average, 4: good, 5: Excellent. Their responses are 
summarised in Table 3. 
3 key areas in which UoM graduates were fairly good at: Computer and numeracy skills, 
capacity to learn new skills & procedures, capacity for cooperation & teamwork 
3 key areas in which UoM graduates were relatively poor were: Capacity to make decisions, 
organisational skills, leadership skills. 
This study however does not explain how long the graduates in these various organisations when 
their performance was evaluated and also whether they improved as they spent more time in 
these respective organisations. In order to prepare our graduates adequately for the world of 
work further studies need to be undertaken to determine whether the graduates are meeting these 
requirements to the satisfaction of their employers. 
The University has also, in partnership with the University of Bradford initiated a ‘Work based 
Learning Project’ for the students funded by the British Council under the England Africa 
partnership project. Work based learning modules are taken in lieu of 6 credits GEMs in all 
programme of studies across the University 
 
The University should develop appropriate systems for appraising performance of lecturers and 
develop performance indicators for assessing teaching and learning: Splitting of lectures of 3 
hours into 1
1
/2 to 2 hour sessions have been implemented for some lectures. P/T lecturers are 
required to sign in and sign out at the end of each lecture and Deans, Directors of Centres, Heads 
of Department, Programme Coordinators (PC) are required to do spot checks to ensure that 
lecturers are present for their entire lecture sessions. Deans and Heads are appointed for a fixed 
term of 3 and 2 years respectively on the basis of seniority. This topic has been constantly 
debated because of its sensitive nature. It is difficult to envisage a PC taking appropriate action 
against/reporting someone who may have served as a Dean previously and is not fulfilling his 
teaching requirements. Other methods of peer review, external review and students’ evaluation 
must be explored. 
 
Given the high importance the University places on the feedback of the external examiners in 
ensuring academic standard, the Senate should give due importance to the feedback and any 
action taken and respond to the external examiners on the action taken. The University should 
also ensure that external examiners revisit their previous recommendations and comment on any 
action taken: The Deans /Directors submit their views, feedback to the Director QA within 2 
months of receiving the report and any action taken or to be implemented. 
 
The University develop clear policies on research students and ensure that they are put into 
practice, including monitoring of research supervision and obtaining feedback from students 
without exposing them to any disadvantages: A review of the regulations have been undertaken 
and ongoing assessment is done of cases and difficulties that arise.   
 
The University should develop clear strategies on how it aims to provide its services to the 
community: The strategic directions 2006-15 includes measures to provide for services to the 
community. Multidisciplinary Centres of Excellence (MCE) geared towards providing service to 
the community through collaborative projects. Representatives are nominated on a number of 
National Committees and task Forces.  
 
The University should consider the need to give explicit and explanatory feedback to applicants 
who have been unsuccessful, and make the criteria on which final decisions for promotion are 
taken fully transparent: Unsuccessful candidates are given verbal feedback by the staff 
committee upon requests made within 10 days of Council’s decision. There is also an appeal 
procedure which these candidates can have recourse to.  
 
The University should consider putting in place and implementing a continuing professional 
development plan for all its staff: Regular talks, seminars and workshop organised. Support 
scheme for staff attendance at conferences.  
 
The University should ensure that the administrative staff are adequately allocated to the 
respective departments to ensure smooth execution of their responsibilities: Regular allocation 
and reshuffling of administrative staff is done by registrar’s office. This has become more 
bureaucratic in the recent years and it is not very clear what the role of these administrative staff 
are. Increasingly, most administrative work are performed by academics as programme 
coordinators. Requests to provide administrative support to academic staff by senior 
management has remained unfruitful so far.  
UoM should be more sensitive to the needs/concerns of students and take appropriate measures 
to address them positively: All committees of the University include a student representative. 




Deans who are appointed for a 3 year term have to respond to growing demands for 
accountability and greater transparency. Academic institutions around the globe have intensified 
efforts so that people appointed in these leadership positions are role models and have very good 
interpersonal skills at mentoring and supervision and competencies to lead the staff and 
meaningfully assess the quality and outcomes of university education. But so far, the 
organisation has appointed Deans based on seniority rather than whether they are capable of 
managing the Faculty in a fair and impartial manner. We risk as Palmquist (2010) argues in his 
article ‘The 2 faces of Power’ ‘that influential people gain more clout by not playing by the rules 
and as they solidify their position, they misbehave even more because they feel entitled to do so 
and they think they won’t be punished’. 
 
5. CONCLUDING REMARKS: 
 
The assessment of quality in tertiary education is critical to the success of students and to the 
future of the global research enterprise both within and outside academia. Mauritius and the 
other countries stand to benefit from assessment efforts that seek to improve outcomes for 
students. At the same time, the goals of quality assessment must be considered in relation to the 
diverse contexts in which students are trained. International discussions of quality assessment 
must therefore respect differences in the priorities and approaches of different countries, 
institutions, and disciplines, and the variety of educational, research and professional needs of 
their students. This audit exercise found that the University had orientated its mission and core 
functions to serve national requirements and interests. It had also orientated its core teaching 
function towards national needs and to a certain lesser extent its research and community 
engagement activities. It had consulted its stakeholders at different levels and integrated their 
inputs in its programmes. Generally, it satisfied the TEC’s criteria of fitness of purpose. Both 
academic and non-academic staff were conscious of the University’s quality initiatives and were 
keen to contribute to their improvement therefore the culture of quality and commitment to 
continuous improvement were in place. The success of future assessment efforts would be 
dependent on the extent to which University staff play a role in designing or refining evaluation 
procedures of existing tools, qualitative and quantitative, and the development of new 
methodologies for measuring quality. Key priorities in this area include the comparison of tools 
existing or under development, the exchange of best practices, and the development of new 
technologies that support assessment and the sharing of data. 
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